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MepiAnyn: H mapouoa lonynon otoxeveL otnv avadelén twv aywvwy avtiloyiog oto mAaiolo ava-
{ntnong amoteAcouatikwy UEowv SLEATKAAING TOU YVWOTIKOU QVTIKELUEVOU TNG YAwooag. lvetal Ao-
yo¢ yla BeATiwon Twv MPOEPOPLKWY KAl YPANMTWY LKAVOTHTWYV 0pyavwons Kol xprong tn¢ yAwooag.
Xapn otnv avtiloyia ot uadntég aokoUVTaL OTNV EVEPYNTLKN AKPOAON KAl KATAVONGN THC aVTITETNC
anoyng, kaAAiepyouv tov opBoAoyloud, TNV KPLTIKI OKEWYN Kat tThv evouvaiodnon. Q¢ mpodaiauog’
KPLTIKOU mpoBAnuaTIonNoU KoL vonuatod0Tnong tng MPAYUATIKOTNTAS, Ol AYWVES avtidoyiag ou-
vteAoUv otn SLaudpewon KOWWVIKOTIOAITIOTIKWY OTACEWY, VW o@UPNAQTOUV TN Staudpewon Kpt-
TIKA OKETTTOUEVWY, SnUoKpaTIKWVY MoAttwv. H entitevén twv napanavw otoywv npolnodetel ) Ast-
TOUPYILKN EVEPYOTTOINON TWV YPAUUATIKOOUVTOKTIKWY, CNUXOCLOAOYIKWY KOl ETLKOVWVIAKWY SOUWV
™M¢ yAwooag peoa amo Stadoyikéc Stadpdoels pe kAwakwto Baduo Suokodiag avaloya e TIC
avantuélakec SUVATOTNTEC TWV UadnNTwV.

1. H Staxpoviki matdaywyilky xpon tng avttloyiog

H ékdpaon avtiBetwy anoPewyv / emixelpnUatwy avadpopka pe Eva BEpa amoteAel
afova ¢ avtidoyiac. H matdaywyikn aflomoinon tTwv aywvwv avtidoyioc (debate <
battuere: Aat.) amavta anod tnv apyatotnta. H apxn twv dtoowv Adywv tou Mpwta-
yOpa, «Tatépa tn¢ avtloyiog» (Combs & Bourne, 1994), Baociletal otn dlactavpw-
on touAdxilotov U0 ETUXELPNUATOAOYIKWY BECEWV OXETIKA HE €va {RTNUa Kot BETEL
ToV akpoywviaio AiBo tn¢ codlotikng (Dale Williams, 2009). lNa tov Kiképwva, n a-
vtunapabeon enixelpnuatwy (multiplex ratio disputandi) ylia 6épata Snuoclou ev-
Sladpépovrtoc kabiotatal madaywylkd wdEALUn, adou, xdpn O AUTHV, OL TIOALTEG
ouAapBavouv tnv aAnbela r}, TtouAdayilotov, Tnv pooeyyilouv mAnpéotepa (Cicero,
1933, 2.8.). Ztn pntopikn matdaywylkn tou Koivtidlavou n e€doknon otnv avtidoyia
(controversia) amotelel kKopwvida TNG MPOTEWVOUEVNG EKTIALOEUTIKAG TIPAKTIKNAG, O-
TIWG QTIOTUTIWVETAL OE LA OELPA PNTOPLKWV AOKACEWV KALLAKWTHE SuokoAiag (rmpo-
yuuvaouata) (Mendelson, 2001, o. 281).

IAUEPQ, N avtidoyia mpoteivetal wg Paolko ‘epyaleio’ yla tnv evbuvauwon
™¢ nabntikng okedng (Billig, 1987, 0. 49) 1600 otn O0XOALKH TAEN OCO KAl OE TIOVE-
TuotnULokEG aibouoeg (in class debates). Ztdxog eival n dtapopdwon evog yoviuou
«poBnolakou meptBairlovtoc» (Freeley, 1966), p€ca OTO OMOLO TTPOAYOVTOL OL AEKTL-
KEC KOl UN AEKTIKEC ETUKOWVWVLIOKEG O€ELOTNTEG TWV CUUUETEXOVTWY KABWC Kal TO
evbladépov, n 6€cPELON KL N CUMHETOXH VLA TNV TIAPOYWYN ETILXELPNUATOAOYLKOU
Aoyou (Inoue & Nakano, 2004).

2. IToxOl Kal TUTIoL avTIAOYLKWV SLadpacswv

Q¢ WLaitepn popdn dtadoyou, n avridoyia anoteAel emkowvwviokn Stadikaoia. Ba-
olletal o YAwWooKEG TpateLs (speech acts) (Walton, 1992), teukoAUvel Tn ‘ponon’
TWV CUUPETEXOVTWYV OE BAOIKEG ETIXELPNUATOAOYIKES apXEC Kal KaBodnyel otnv «ka-



tavonon kat Anyn anopacswv» (Ziegelmueller et al., 1990, o. 3). MpoUmoBETeL TN
OUMMETOXN TOUAAXLOTOV SU0 ATOUWYV KOL TNV OPYOVWHEVN, CUUPWVN LE KAVOVEC, O-
VTOAAQYN ETIXEPNUATWY UTIEP KAl KATA piag mpotaong (oe aviiBeon Ue Tov ploTL-
KO SLAAoyo) yla TNV eMITEVEN OUYKEKPLUEVWVY OTOULKWY | OUASIKWY OTOXWV (TT.X. €-
niAvon dadwviag, petadoon yvwong, Staodpdalion melBolE, avaoKeur aviiBetng
npotaong) (Walton, 1998, 0. 206). levikn mapadoxn anoteAel otL n e€doknon otnv
avtiloyia odnyel Toug cUpHETEXOVTEG oTn ANYPn Aoyikwyv anmodAcewv, BacloUEVWVY
O€ QVTIKELUEVIKA, OTTOSELKTIKA OTOLXElO TTEPA QMO CUVALOONUATIONOUC KOl UTIOKEL-
pevikég anoyelg (Pfau, Thomas & Ulrich, 1987, oo. 3-4).

H ‘kouAtoUpa’ Kal n mPaktky edbapuoyn tng avtlhoyiog amoteAel ouvOetn,
QITALTNTLKA KAl pakpoxpovn Sladikaoia oto Babuo mou CUVENAYETAL TOV EUTTAOUTL-
OMO TWV YVWOEWV, TWV AVOTTOPOOTACEWY YLt TOV KOOHO, TwV NOKwY aflwv aAAd Kal
TWV ETUKOWVWVLIOKWV O€ELOTATWY TWV CUUUETEXOVTIWV. APXLKA, aTTAQ YAWOOLKA Ttal-
xvidla pmopouv va e€0IKELWOOUV TOUG HOONTEG e BAOLKEG EVVOLEC TNG ETILXELPNUA-
Toloylag (emuxelpnua, ovtemyeipnua, avackeun), evw omA£C SLOAOYLKEG Sladpa-
OELG yLa BEpaTa TPoePXOUEVA ATIO TO APECO TEPLBAAAOV CUVOETOUV TO apXLKO eI
Statumwong avtBetikwy anoPewv. Emiong, oto mAaiolo tou pirlocopikou StaAdyou
oL paBntég avtalldooouv emixelpnuata ya Bépata cuvbedepéva pe tn {wn (Pey-
ronnet and Daniel, 2004), evw oto mAaiolo TN ouvepyatiknc SlaAoyLoTtiknc e adop-
un keipeva (collaborative reasoning) (Chinn & Anderson, 1998) 1| tng dtepeuvnTikrg
oulntnong (exploratory talk) ackouvtat otnv €A\\oyn avtutapdBeon kot Stampay-
patevon aviBetikwy andPewv (Mercer and Dawes, 2008).

3TN OUVEXELX, aKOAOUBEL N CUMHETOXN Of aywveg avrtlloyiag, pia ouvBe-
ToTEPN Spaoctnplotnta n omoia umopel va mpooAdfel diddopeg HodEG. TUYKEKPL-
uéva, dtakpivovral: o) Aywveg avtihoyiag péca and vnoduon poAwv. Enitpénouv
NV mapouaciacn MoAAWV amoPewv yla éva BEpa cuudwva e ToV pOAO TToU UTIOSU-
€TaL KABe padntnc. B) OL aywveg avtidoyiag twv tecoapwv ywviwv (four corner de-
bates). MpolnoBEtouv tnv Sdladopomoinuévn tonobétnon Twv padntwv oto Béua
oUUPWVA UE TIC AKOAOUBEG TECTEPLG KATNYOPLES: «OUUPWVW», KOCUUPWVW ATOAU-
Ty, «dladwvw», «Sladwvw amolutar. MNa kabe katnyopla dnuovpyouvtol padn-
TIKEG opadeC ouvepyaaoiag mMou MaPoUcLA{oUV TO UTIOOTNPLKTLKA ETILXELPALATO TNG
B€on¢ ToUuG OTOUG UTIOAOUTOUG HaBNTEC. ZTO TEAOG, OL HaBNTEG emAEyouy €lte TNV
Tapopovh otnVv apxka emilexbeioa opada eite tnv évtaén oe pia StadopeTikr opad-
60 Aoyw NG aflomioTiag TwV MAPEXOUEVWY ETIXELPNHUATWY. V) OL aywvEeG avtidoyioag
¢ yvaAac (the fishbowl debates). Emitpémouv tnv ek mepitpomnng mapépPfaocn
HEAWV TOU aKPOOTNPLlOU OTLG TOTOOETHOELC TWV EKTIPOCWNWV TWV SU0 OpAdwv Tou
TomoBeTouvTal UTEP Kal KOTA Tou Béuatog. §) Zevydpwua Kat pHoipacua oKEYewv
(think-pair-share debates). =Zekwouv pe tnv atopkn kataypadn EMXELPNUATWY U-
TEP 1 KATA TOU BE€paToC. ITn CUVEXEL, oL HaBntég, ava {evyn, emiblwkouv tn 6i-
mAsupn €€€tacn Tou OEUOTOC HECA ATIO TNV AVEUPEDH OXETIKWY ETXELPNHATWVY KOl
QVTETXELPNUATWV. TEAoCg, SUo (euyapLa EVWVOVTAL YL VA TTOPOUCLACOUV WC TETPA-



60, AETITOUEPEDTEPQ, ETIXELPNUATA, OVTETILXELPNLATA KOl OVOLOKEUEG, WOTE VA KOTA-
Anfouv oto cuunépaocua. €) Ou aywveg avtidoyiag tunmou Lincoln-Douglas Booi-
{ovtal otnVv avtalAayn EMXELPNUATWY, OE GUYKEKPLUEVO XPOVIKO TTAALoLO, avapueoa
oe Vo atopa n; oe dUo opddeq. ot) O vaog diiotauévwyv anoPewyv (the meeting
house debates). AnoteAel mapaAlayn ¢ avthoyiag Lincoln-Douglas kat gUmAEKeL
EVEPYNTIKA oTn Stadilkacio To akpoatTnplo To omolo — KATw anod tnv enifAedn tou
EKTIALOEVUTIKOU / pévTopa — UTIOPBAAAEL €W Tpla EPWTAMATA OTOUG OMIANTEG KAOe
opadag votepa amnd kabe tomobetnon. {) Ol aywveg emiAvong npoBAnuarog (pro-
blem-solving debates). Baoilovtal 0Tn CUUPETOXN OXTW OUANTWYV, TECOEPLG O KABE
opada. O mpwtog olANTN G KABe opddag emiyelpnuatoloyel Baoel Lotoplkwy i dL-
Aocodkwv dedopévwy oe oxéon e to e¢etalopevo Bgpa. Ou Seltepol OMIANTEG
ETUYELPNLATOAOYOUV OXETLKA LE TO AV UTIAPXOUOEG TIPAKTIKEG odeilouv va aAAafouv
N OXL, EVW oL Tpitol OIANTEC SlvouVv TTEPLOCOTEPO UTIOOTNPLKTLKA ETTLXELPHUOTO OXE-
TIKA PE TNV poTaon. Ot teAsutaiol OMIANTEG avaKePAAALWVOUV TNV TOMOBETNON TNG
OMAS0G TOUG Kal KATAAYoUV oTo TeAKO cupnépaopa (Kennedy, 2007, oo. 185-187).

H mapamavw taflvopia amoteAel CUUMUKVWUA EUMELPLOC OO TIPAKTIKEG
QYWVWV avtAoylag oTo eEWTEPLKO, KUPLWG e Hadntég Aukeiou 1) dottntég. Qotodoo,
Bewpolpe OtTL dev elval MEPLOPLOTIKA 0UTE SeopeUTIKN. OL mopamavw HopdEG avtl-
Aoyilog pmopouv va epappootolV o€ MapaAAAyEC KOL VO TIPOCAPUOCTOUV avaAoya
HE TO ekdotote efetalOpevo BEpa, TIG SuvatoTNTEG, TNV NALKIO TwV pHABNTWv Kot
TOUG EKAOTOTE EMOLWKOUEVOUG 0TOXoUC. YioBetwvtag tnv anodn tng Tannen (1998:
276), Bewpol e OTL oL ayWVEG avtlhoyiag, wg «mayvidt apdloBitnong», umopouv
va ouvunapéouv pe AAAeg popdég Stahdyou (MamadomovAou, 2004), wg evaAla-
KTIKO «LOVOTIATL» OTNV TIOPELO TWV HaBNTWV TPOG TNV avAmTuén Twv PpodopLKwyV
KO YPOUTTWY ETILXELPNMATOAOYIKWY SUVATOTTWVY TOUG.

3. OLaywveg avtiloyiog wg péco didaokaAiag tng veoeAANVLIKNG YAwoooG

Ao pebodoloyikn amodn, n avrthoyla cUVOEETAL PUE TOV KOOTPOUKTLBLOUO, TNV &-
VEPYNTLKN dOUNON TN VEAS yvwong Héoa o€ SLadpaoTikd Ladntikd, pabnolakd Te-
plBaAAovta (Bransford & Vye, 1989) kal Kat’ €MEKTAON LE TNV «AUTOVOUNOH TOU HO-
Ontn otn padnon» (Mp. 2m. yia ™ As/Ala tng N/kn¢ Nwooacg, 2011, o. 4). H a-
VTOAAQYN ETUXEPNUATWY SNUIOUPYEL TO MAQLOLO AEKTIKAG EMLKOWVWVING, TIPOCWTTL-
KOU TTELPOUOTIOMOU Kol BLwHaTKAG avalnTtnong Tng yvwonc. EmutAgoyv, n avtloylia,
WG SLaAEKTIKN avTutapdbeon emxelpnUATWY, oXeT(eTaL HUE TNV ETAUCN N SopNUE-
vwv mpoPAnudtwy (ill structured problems) 6nAadni mMPoBANUATIKWY KATAOTACEWY
Twv omoiwv n AVon bev eival povadikr, aAAd enadietal oe emhoyEg mou kabopilo-
VTOL OTIO UTIAPXOUOEG YVWOELC, TIETOLONOELG KAl 0TACELG TwV ‘AutwVv’ (Voss, 2005).

H aflomoinon twv aywvwv avtiloyiag otn StdaockaAia tng vEOEANNVIKNAC
YAWOOOG 0€ OAEC TIG EKTOLOEUTIKEG BaBULSdeC ouvdEeTal He TNV Eviagn TNG KUPLOTE-
pN¢ €kdavong tou KateuBuvtikol Adyou - dnAadn Tng emxelpnuatoloyiag - oto A-
vaAutiko Mpoypappa Inovdwv (A.N.2.) Adn anod to Anuotikd. AnwTePOC oTOXOG Eli-



VOl N EMUTUXECTEPN QAVATITUEN TWV ETIXELPNUATOAOYLIKWY SUVATOTATWY TWV Habntwv
(Colbert, 1994) kal n cuUVOALKOTEPN BEATIWON TWV ETUKOLVWVLOKWY LKOVOTATWY TOUG.

H oAokAnpwpévn Bewpnon tng EMXELPNUATOAOYLAC EMITUYXAVETAL OXL LOVO
HE TNV avayvwplon Twv Bécswv yla éva NTnuo oAAG Kot Tn cuv-Bewpnon kot alo-
Adynon twv aviiBetwy andPewv Kal TNV oUCLACTIKN SLAMPAYUATEVON PE AUTEC. Agv
Ba Atav umepBOAN va LOXUPLOTOUHE OTL OL AYWVECG avtiloyilag amoteAouv popdr ek-
TALSEVTIKAG Spdong 6mou SLaoTaUPWVOVTOL OL TIPOOTIABOELEG LOOPPOTING AVATITUENG
Twv SeflotATwyY akpoaong, opAiag, kKatavonong Kot ypadng cUUPWVA E TNV KELLE-
VOKEVTPLKN ¢phocodia tou A.M.Z. kot Tn otoxoBeaoia Tou olyxpovou eAANVIKOU O)X0-
Aelou o€ OAeg TG BaBuideg avadopkd e TO YVWOTIKO AVTLKELLEVO TNE YAWOOOG.

JUYKeKPLUEVQ, N avTiloyla ouvtelel oTnv KOAALEPYELD TNG EVEPYNTLKAG AKPO-
aong Tou ekaotote cuvopAnth (Allison, 2002). Ol paBntég akouv Kat avaAUouv TNV
TIAPEXOUEVN EMLXELPNUATOAOYIQ, ‘OvVIXVEUOUV' SLOPOPETIKOUG TPOTIOUG OKEPNG KO
npoomnaBolv va Toug Katavoroouv. Tautoxpova, afloAoyoUuv TNV €yKUPOTNTA TWV
QTMOSELKTIKWY oTolxelwyv, evtomilouv avakpifeleg i Aoylkd oAoBnpata aflomolw-
VTG TPOUTIAPXOUOEC YVWOTIKEG SOUEG.

Xapn otnv npoavadepbeioa dtadikacia epapuoleTal TO LOVIEAO YVWOTLKNG
pnalntelog (cognitive apprenticeship), evw kaAAlepyeital n evouvaiodnon oto Babuod
Tou yivetal katavonto OtL yla Kabe eetaldopevo BEpa umtapyxouv, Touldaxlotov, SUo
Sladpopetikol tpomnol Bewpnong (Goodwin, 2003, 0. 161). Ztadlakd, oL pabntég amo-
HOKPUVOVTAL QIO TOV EYWKEVIPLKO TPOTO OKEPNG KOl EEOLKELWVOVTAL UE TNV EVvola
™G SladopeTkoTNTAC KAl TNG ‘TtoAudwviag’. H avtumapdbeon anopewv Steupuvel
T VONTIKEG TIPOCAQUPBAVOUCEG, ATMOUAKPUVEL amo SOYUATIKEG TIPOKTLKEG, 0Onyel
otnv avalNtnon eVOAANAKTIKWY TIPOTACEWY Kal GEPVEL TOUG LaBNTEC eyyUTEPA OTOV
KOOUO €UMAOUTIIOVTOG TIC YVWOELG KL TIG OVATIAPOOTACELG TTOU €XOUV YLOL GNUOVTL-
KA Kowwvikd {nthuata (Corson, 1988, o. 25; Neer, 1994). Tauvtoxpova, KaAALEP-
YeltaL o oeBacpog mpog TV avtibetn amoyn kat n SLAmPaAyUATEUTIKN LKAVOTNTA, WG
KOLVWVLKO-TLOAL(C)TLKA TIPAKTLKN LECA O€ EvVa SNOKPATIKO ETLKOLWVWVLAKO MAaiolo.

Emiong, n evaocyoAnon Pe Toug aywveg avtiloyiag BeATLWVEL TOOO TNV KaTta-
vonon tou mpogoplkol AOGyou 00O KOl TWV YPONMTWV KELLEVWY TIOU XPNOLUOTOL-
ouvTOLl WE TNYEC AvtAnong MAnpodoplwy. ITNV MPWTN MepMTwon oL pabntég ev-
Sladépovtal va Katavornoouy Tig avtiBeteg anoelg, wote va SLahexBouv Pe aUTEC.
21tn 6eUtepn nepimtwon, N SLEPELVNTIKI TTTUXA TNG EMLXELPNUATOAOYiAC KABLOTA TNV
EVEPYNTLKN avVAYVWOoN TOWKIAWY TUMWV KELHEVWVY (LOTOPLKWY, AOYOTEXVIKWY, Snuo-
oloypadlkwy K.d.) avaykaio Stadikacia yla TNV eVpecn EMXELPNUATWY KoL amodeL-
KTIKOU UALKOU TIOU €VIOXUEL TNV AELOTILOTIOl TWV TIPOTEWVOUEVWY DECEWVY KAl EUTAOU-
Tilel yvwOTIKA TOUG paBNTEC. H avayvwoTiki eunelpia avacnuaclodoteital Kol pe-
TOTPETETAL O EUMPOBETN SpACTNPLOTNTA UE OTOXO TOV EUMAOUTIOUO TOU ETIXELPN-
patoAoywkou Aoyou. Etol, emituyxavetal n Babitepn Katavonon Twy MOPEXOUEVWY
TAnpodopLWV Kol N KupLopxia Twv HadnTtwv oTo TEPLEXOUEVO TOU eEETO{OUEVOU UAL-
KoL mou amokwdikomoleital (Parcher, 1998).



Ye eninedo mapaywyng npodoplkol AOyoU oL aywVEeC avtiloyiag mapwbouyv
oTnNV evacyxoAnon He molkida BEpata agloAoylkol i UTIOBETIKOU TIEPLEXOUEVOU, EV-
Bappuvouv TNV avalntnon €VAANAKTLKWY TIPOOTTIKWY TIPOCEYYLONG TOUG KL TIPO-
OKOAOUV TOUG CUUUETEXOVIEG OTNV TIELOTIKN OTAPLEN TWV ETLXELPNUATWY KoL TNV a-
noteAeopatikn petaPifacr) toug otoug amodEkteg. To yeyovog auto odnyel otov
TIPOCEKTLKOTEPO, OPOBOTEPO KAl AELTOUPYLIKO XELPLOUO TWV YPOUUATIKO-CUVTAKTLKWVY
SoUWV TNG YAWOOOC KL TOV EUMAOUTIONO Tou Ae€lloyiou Adyw TNG SLaSpaoTIKNG Ha-
Onolakng Stadikaciag mou avanTtUooETAL TOCO UE TOUG GUVOUNALKOUG 000 Kal UE Ta
Kelpeva Kal tng Apeong avatpododotnong mou MOPEXETAL ATTO TOUG OUUUETEXOVTEG.

T€Aog, oL aywveg avtiloylag oxetilovtal pe kaAutepeg emlOOELG OTn ypadn
™G emepnuatoloyiag (Dickson, 2004). Mo to AOyo QUTO EVIACOOVTOL OE TIPOYPA-
pata KaAALEpyelag mMpodopLlKwY ETKOWVWVLIOKWY Se€loThTwy, Ta omola Slaxéovral
oto AvaAutiko Mpoypappa Zmoudwv (communication across the curriculum) (Cronin
& Glenn, 1991), adou unoBonBouv téo0 TNV KaAALEpyela TnG ypadns (Bellon, 2000,
0. 161, 0. 163) 600 Kal TNV YyVwotlkA euPabuvon oe mowkila yvwotika nedia (r.y. -
otopla, GUOIKEG EMIOTAMEG K.A.) T omola eumAoutilouv YAWOOLIKA, EVW, TOUTOXPO-
va, epnotilouv Tn yAwaootkn didackaAia pe mAnpodopieg mou avtAouvtal anod auta.

Eniong, n cuppETOXN O AyWVEG avTIAoyloG CUVETAYETOL TNV KOAALEPYELD TNG
kpttikn¢ okeéync (Patterson & Zarefsky, 1983, 0. 313). AvadpepOUAOTE «OTN OTOXA-
OTIKN Kal EAoyn ok€Pn» mou odnyel otn AnPn anodpacswv Kat otnv anodoxn i pn
npotacewv (Ennis, 1985, 0. 45) w¢ AMOTEAECUA EVEPYOUC YVWOTLKNG EKTLLNONG TWV
nmAnpodoplwv (Shepelak, Curry-Jackson & Moore, 1992). & avtioTol(o CUUMEPQA-
OLOTO KATAANYOUV £PEUVEG TTIOU avapEPovTal ite o€ akadnUAIKEG LopdEC avTayw-
VLOTIKAG avtiloyiag (academic competitive debate) (Norton, 1982, oo. 33-34; Green-
street, 1993, 0. 17) eite oe enmolkodounTIkEG popPEC avTiloyiag (constructive contro-
versy), Oou Péoa oo GUYKPOUOELS amOPEWY KOL YVWOEWV ETLOLWKETOL N CUVOLVE-
TIKA Kal dnuiloupyikn emiluon tou npoPAnuatog (Johnson, Johnson & Smith, 2000, o.
30). Zuvoyilovtag, Ba Aéyape mMwE N MPAKTIKN TNG aviiloyiag Bswpeital onuavtikn
matdaywylkn MOPAUETPOC Yo TNV akadnuaiki oAokAnpwor tTwv poadntwv (Newman
& Wehlage, 1995, o. 8).

4. AvtaAlayn anoPewv - Zulntnon

MNapd ta mpoavadepBevta opéAn n nadaywyikn aflomoinon tng avtiloyiag dev é-
XEL HElvel adwBNTn oTnV KpLTKN. OswpnTikol tou eoTldlouv TNV TPOCOoXH TOUG, Amo-
KAELOTIKA, 0€ HOPGDEG AVTAYWVLOTIKAG avtiloylag, Omwe oToug akadnuaikous ayw-
VEG avtlhoyiag, mou mpecBevouv pe amoAutoug 6poug TN dhocodia ‘eyw kepdilw-
€0V XAVELS', KAvouVv AOYO yLa coBapa LELOVEKTAUATAL.

Katapxdcg, aokeltal KpLTik otn dnuioupyia evog SutoAlkol Tpomou oKEPNC
KOl QVTLUETWTTLONG TwV TIPORBANUATWY HE amodAoelg Kat AVOELS TG popdrg NAI/OXI,
adou TI¢ neplocodtepeg Popég e€etalovtal povo dU0 amoOPELS OXETIKA UE TO BEua.
Tétola oTAon CUVOEETAL UE UTIEPATIAOUOTEUHEVEG LOPDEC YVWONG KAl PE TNV EVOU-



VAUWOon SOYUATIKWY TPOTIWV OKEPNG €€ALTIOG TNG ETUAEKTIKIC CUYKEVTPWONG TTANPO-
dopLV KoL ETUXELPNUATWY TIOU OVTATTOKPIVOVTOL O TIPOUTIAPXOUCEC TIPOKATAAN-
PELg KAl oTEPEOTUTIA TWV OUANTWY (Tumposky, 2004). Eniong, umtootnpiletat OtL n
OVTOYWVLOTLKOTNTA KOl N TACN EMKPATNONG EVOVTL TwV ‘ovTutdAwv’ «amoBbappu-
vouv avti va evioxUouv Tnv EAAoyn ANYn amopAcewv» Kot OTL AVILOTPATEVOVTAL TNV
€vvoLa TNG CUVEPYATLKOTNTOG 0To pabnaolako neptBaliov (Makau, 1990, o. 49).
Eniong, emupuldtelg umopouv va eKPpacToUV OXETIKA PE TNV ETOLUOTNTA LO-
OnTwv UIkpOTEPNG NAKLOG va evaoxoAnBouv e tn dpaotnplotnta tng avtlloyiog. Y-
nootnpiletal OtL pia tétola SpaoctnpldtnTa MPoUnoBETEL OUVOETEC YAWOGOLIKEC, LETA-
YAWOOLKEG, YVWOTLKEG KOL LETAYVWOTLKEG Se€LOTNTEC TTOU Sev SLaBETouv oL padnTE.
EUAoya, oL mapandvw anoPelg yevvouv npofAnUaTLonoUg mou odeilouy va
AaBouv coBapd umoPlv TOOCO Ol CUUMETEXOVTEG OCO KOl OL EKTMALSEVUTLKOL TTOU  &-
dapudlouv v avthoyia, W6iwg pe tn popdn aywvwy, wc Stdaktiko epyaleio (De
Conti, 2013, 0. 291).El81kOtepa, oL epumAekopevol ekmaldeutikoil odeilouv va eudu-
ooUV O0TOUG HaBnTég, akatanauvota, nOkEG afleg mou MPEMEeL va SLETIOUV TNV ETLKEL-
pnuatoAoyia, Omwe TNV afiol TNG AVTLKELUEVIKNG afloAdynong Twv mibavwy TAEove-
KTNUATWVY Kol wheAewwv kKabe mAeupag (Budesheim & Lundquist, 1999, c. 106).
Eniong, xpriown yla tnv anoduyn tng EMKpAtnong npokataAnPewv Bewpei-
ToL N €€Aoknon TwV HoBnTtwv otn oTpatnyLlkn TG Bewpnong Ttng avtiBetng anodng
KOL OTNV ETXELPNUATOAOYIKN UTEpAoTilon amoPewv Mou 8ev cUUPWVOUV WE TIC
TIPOCWTILKEG TOTIOBETAOELG TWV CUMUETEXOVTWY 0TNV avTiloyia, adol oToXoC TNG EK-
naidevong oe OAeg TI¢ BabuLdeg eival n €kBeon Twv padntwv og mMAnpodopleg, po-
OTTTIKEG Kall LOEEC TG oTtoleg Sev Ba yvwpllav amo povol toug. Av dextoUpe OTL n Sla-
dwvia anoPewv anotelel ‘Ttnv kapdld’ TNG EMIXELPNUATOAOYIOG, TOTE N EVAANAKTIKN
evaoxoAnon pe diadopec popdég avriloyiag, omwe avadépbnkav mapamavw, Kpi-
VETAL OTL TPodUAACOEL TOUG HaBNTEG amod tn Bewpnon TnNG wg MoAeuLkn Stadikaoia
KalL OTL EVIOXUEL TOV CUVEPYATLKO Kat Sladpaotikd xapaktipa tng (Jackson, 2002).
ErumAéov, mapd TNV avayvwpLlon Twv SUCKOALWV TTOU CUVETIAYETAL N EVOOXO-
Anon Twv padnTtwv PKPOTEPNCS NAKLOG HE TNV ETIXELPNUATOAOYIO KAl TV avTlloyla,
Bewpoupe otL ol SuokoAieg dev ival avumépPBANTEC OUTE AMOYOPEUTIKEC, £HOOOV,
BéBata, MAnpouvTaL avaykaieg mpoUMoBEoeL, OTMWG: A) N TMPOCEKTIKN €mAoyn BOe-
HATWV TOU oXeTilovtal PeE Tta evOlabEPOVTA, TIG EUTELPLEC KAL TNG YVWOEL TWV
pabntwy, B) n otadlakni yl\wooikn eéolkelwon pe BaolkéG SOUEC TOU EMLXELPNUATO-
AoylkoU AOyou (QVTETIXEIPNUA, OVAOKEUN, ONMOSELEN, ETMIXELPNUATOAOYLKO OXNUa
K.Q.), V) N TOKTIKA KoL cuxvh €kBeon og SpactnplotnTeg mapaywyng npodopikng Kot
YPOATTAG EMIXEPNUaTOAoyiag, §) N cUppETOX o Slddopoug TUTIOUG TTOLYVIWSWV
avtihoywwv. EEaAAouv, to A.M.Z. (2011) mpooavatoAiletal og authv TV KateuBuvon,
adou Adn amod tnv A" Anuotikol Tpoteivel oevdpla oto mAaiolo didaockaAiag Tou
OVTIKELLEVOU TNG YAWOOoOG oTa omoia «KAAOUVTOL Ol LaONTEG va EMLXELPNUATOAOYN-
OOUV YLaL TLG ETIAOYEG TOUG» QVAPOPLKA UE TO TTAEOVEKTIUOTA KOl UELOVEKTHMATA TNG
YEwtoviacg (o. 28). EEaAAou, n YAWOOLKH EVOLOXOANGCN UE TNV ETIXELPNUATOAOYLO KAl UE



OYWVEC avTiloylag amo pabntég oxL Lovo tou Nupvaoiov aAAd Kal Tou AnuoTikou
TPOTELVOVTAL KoL £X0UV TpaypatonolnBel tooo oto e€wteptko ((Littlefield, 1988/89;
Littlefield & Littlefield, 1989; Rojas-Drummond & Peon Zapata, 2004) 600 Kal otnv
EA\aSa (EyyAélou, 2010) os pla mpoomndadela yepupwong twv A.MN.Z. o€ OAeg Ti¢ Babd-
HLdeg ekmaibevong avadopka LE TO YVWOTIKO OVTLKEIUEVO TNG ETIXELPNUATOAOYIAG.

5. Zuunépaoua

H avtiloyia oto mAaiolo aywvwy, wg Texvikn SldaokaAiag Tou eMXelpnUATOAOYIKOU
AGYOU Kal TWV ETUKOWVWVLOKWY S€ELOTATWV TwV HaBNTwv o OAeg TIG Babuideg tng
ekmaidevong, mapouolalel TOO0 MAEOVEKTAUATA OCO0 KOl UELOVEKTAUATO KATA TNV
epappuoyn. Qotoéoo, auth n Slamniotwon dev HELWVEL TNV TTALdAywWYLKH Kol SIOQKTIKNA
aflo Twv aywvwv avtiloylag, av avaloyloToUpe mwe Kapia didaktikr péBodog dev
Bewpeltal téAela. E€aANou, kaBe pabntn¢ pabaivel pe Stapopetikoug Tpomouc. To
YEYOVOG QUTO eVIoXVEL TNV amoyn OTL N YeyLOTOMoinon Twv HaBnolakwy anoteAe-
OUATWV POUTOBETEL TN XProN TOWKIAWY SLEAKTIKWVY HEBOSWV.

Mo to AOyo auto Bewpoupe OTL N aflomoinon Twv aywvwy avtlloyiag ivat
avaykaia, o cuvluaouo Kal pe AAAeC peBodoug yia tn StdackaAia Tou emxelpnua-
TOAOYLKOU AOYOU TOOO0 OTO TMAQUOLO TNG YAWOOAG OGO KOl GAAWY YVWOTLKWY OVTLKEL-
HEVWV. TENOG, av amoSeXToUpEe TNV amon OTL n eVePYOC LABNOoN MOpPEXEL OTOUG Ha-
Ontég «eukalpleg yla optAia, akpdaon, avayvwaorn, ypadr Kol OTOXAoMO KATA TNV
TIPOCEYYLON TOU YVWOTIKOU avTikelpévou» (Meyers and Jones, 1993, o. xi), Besw-
poUE OTL N avtiloyla 0To MAQLCLO ayWVWV TTOU TIPOCAQUBAVOUV XapaKTipa ‘YAwo-
OlKOU TtayvidLov’, umopel va cupBAAEL KABOPLOTIKA OTNV ATTOTEAECUATIKY AVATTTUEN
OAwv Twv mpoavadepBevtwy padnTikwy de€lotnTwy Xapn otov MoAudLAoTATO Kol
TIOAUSUVA O XOPAKTPA TNG.
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